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Results
Table 1 

Descriptive Statistics for Likelihood the Oneself would by Age 

Age              N               M                Minimum          Maximum             SD                SEM
Male            10             .6                   0                            1                     .17                  .03 

Female        15             .6                   0                            1                     .17                   .03

Total            25            .12                  0                            2                    .33                    .07

Note. A series of analysis examined the relation between the number of students working full-time 
or part- time and the number of units that are taken while working. Hours worked and the number 
of units that the students were taking were positively correlated, r (.373) = .073, p < 0.1; students 
who were full time students and are taking more units had a higher anxiety level.

There was a significant difference in mean likelihoods between GENDER (M = .40, SD = 500) and 
AGE (M = .12, SD = .33) For immediate recognition, the omnibus test of the main effect of 
sentence format was significant.

Figure 1

Bar Graph for Gender and the mean for Count

Introduction
Part-time students are unable to pursue full-time education due to several 
reasons such as family commitments, work demands, or seeking a way out of 
unemployability. Social anxiety disorder is a phobia related illness caused by 
an inordinate fear of certain items or situations. The U.S. Census Bureau 
reports that in 2017 more than 18 million college students were enrolled in 
college in the U.S. Nearly three out of four students have experienced 
overwhelming anxiety and under 30% report having overwhelming anxiety in 
the previous two weeks. Research suggests that part-time students' 
expectations differ significantly from those who are full-time students. 
Differences in age, employment status, and social support, all have shown 
results in differences in levels of stress, anxiety, and self-efficacy. It is 
important to investigate the stress level, anxiety, and self-efficacy among 
full-time and part-time students. 

Discussion
College students who are full time report greater effects on anxiety than 
students who are part time. The goal of our research was to determine 
college students with anxiety and how it affects them socially. One of the 
possible explanations about the positive relationship between perceived 
stress with anxiety vary symptoms that can be traced back to sociocultural 
factors (Besharat, Khadem, Zarei, et al 2020). In contrast to our work, a 
previous set of studies indicated a series of analysis examined the relation 
between the number of students working full-time or part-time, and the 
number of units that are taken while they’re working. Based on these 
factors, anxiety is a response to environmental stress and the lack of 
security. Therefore, findings of this study revealed a relationship between 
responsibility and meaningfulness of life with perceived stress. According to 
the study participants who were adult students, another possible 
explanation also raises since anxiety typically begins at a younger age. 
(Besharat, Khadem, Zarei, et al 2020). Our study found that there was a 
difference in mean likelihoods between gender and age. Our variables 
were divided in two different categories which were nominal and scale 
variables. First, variables are conceptual that are defined as constructs to 
determine how well variables are measured. In contrast, ways to improve 
this study again is to get more participants to engage in taking the survey. It 
is important to investigate the stress level, anxiety, and self-efficacy among 
full-time and part-time students

Hypotheses
     It was predicted that college students who are full- time report greater effects on 
anxiety than students who are part- time.

Methods
Participants
Participants were undergraduates who volunteered to complete the questionnaire. Most 
of these participants were friends and families who reached the requirements to take the 
survey based on our experiment. The mean age of the participants was M= .12,  the 
standard deviation being .332. Participants described themselves as Black (3.8%), Latinx 
(38.5%), Asian (46.2%), or Other (11.5%). There were 60% of females and 40% of male 
participants. 23.1% of the participants were part-time students whereas 65.4% were full 
time. 

Measures
Participants responded to the questions using a Likert scale ranging from 1-5. Through 
Google Forms, upon their Mobile device. The participants will then answer the questions 
based on their own experience. Participants will disclose their answers based upon their 
course load. The information disclosed involves anxiety levels and a surplus of their 
personal information. 

Procedure
Participants were sent a questionnaire via Google Forms, concerning their stress and 
anxiety levels when dealing with certain school related events. Participants were told it 
was concerning anxiety levels dealing with their school load. The participant must give 
verbal consent before being sent the questionnaire. This questionnaire was given 
voluntarily to any student willing to consent. Every participant was treated the same, with 
the same script being sent out. Participants generally took the questionnaire in about 5 
minutes. At the end of the questionnaire, they were debriefed with a written thank you 
and concise reasoning on why their participation was needed. 
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Note: The relationship between Gender and Count was 
significant and it was strong.


