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Introduction

According to McClelland et al. (1953), academic motivation is a student’s desire, as 
reflected in approach, persistence, and level of interest, regarding academic subjects. 
The two most researched theories on academic motivation are self-determination 
theory and identity and psychosocial development theory. Both of these theories 
suggest that academic motivation is a developmentally sensitive construct (Faye & 
Sharpe, 2008).

The purpose of this study is to determine what motivated students and how that 
motivation related to academic success and/or student’s grade point average. We will 
be conducting a survey of college students. Based on the data collected, we will 
determine the correlations between intrinsic motivation, task value, control of 
learning beliefs, self- efficacy for learning and performance, test anxiety, and extrinsic 
motivation and academic success. It is believed that students who are intrinsic 
motivated report performing better in school than those students who motivated by 
test anxiety, control of learning beliefs, self- efficacy for learning and performance, 
task value, and who are extrinsically motivated.

Method
Participants 
The age of the participants range from 16 years old to 43 years old with the majority 
being between ages 21 – 26 years old.  Most of the participants were female (64%). 
Over half of the participants were Hispanic (52%, see table 4). Only 24% of the 
participants had children while attending college (see table 5). The breakdown for the 
class level is as follow; 24% freshmen, 32% sophomores, 24% juniors and 20% seniors 
(see table 3). 

Measures 
All participant completed a thirty-seven question questionnaire. Five questions were 
related to demographics, one question related to grade point average, and remaining 
thirty-one questions were related to motivation, anxiety and self-efficacy. The thirty-
one questions were answered using a scale that ranged from one through seven, with 
one being the most unrelated and seven being the most related. The demographic 
portion of the questionnaire asked for gender, age, ethnicity, grade level and if they 
had children. 

Procedure 
The data was collected through google forms. Participants filled out the questionnaire 
alone from a link that was posted both on Facebook and Twitter. Consent was given
when they filled out the questionnaire.

Results
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Hypotheses
I predict that students who are intrinsic motivated report performing better in 
school than those students who motivated by test anxiety, control of learning 
beliefs, self- efficacy for learning and performance, task value, and who are 
extrinsically motivated.

Discussion
The purpose of this study was to determine how academic motivation affect 
student’s academic performance and overall grade point average. I 
hypothesized that the higher a student’s academic motivation the higher their 
overall grade point average would be. This study did not support this 
hypothesis. The results indicated that there is no significant relationship 
between academic motivation and a student’s grand point average.  

Limitations
There was an unforeseen crisis that caused the study to be placed online 
instead of in person. Because the study was placed online there was no way 
to determine if people who fit the requirements was actually participating. If 
done again I would do it on a college campus to make sure only college 
students took the questionnaire 

Implications
Several previous studies supported my hypothesis. The results of a 
study done by the Graduate Center at University of New York 
indicated that academic motivation is significantly and positively 
associated with GPA at each time point across four years of college 
(Wu, 2019). According to a study done by An, B in 2015, among 
nonacademic factors, academic motivation exerts one of the 
strongest influences on college grades. I did find that most of these 
studies distinguished between intrinsic and extrinsic motivation, 
with intrinsic motivation having the most significant and positive 
affect on student’s overall grade point average (Kriegbaum, K., et al., 
2016).

Figure 1

Cypress College

Table 3

Note. There are more sophmores than any other class level

Scatter plot for GPA and Intrinsic Goal Orientation

Note. The correlation is weak and not significant 

Frequency Percent Valid Percent Cumulative Percent

Valid Freshman 6 24 24 24

Sophmore 8 32 32 56

Junior 6 24 24 80

Senior 5 20 20 100

Total 25 100 100

Descriptive Statistics for Class Level
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